Left: A grade one student admires his sheet of handmade paper during an Earth Week Celebration at Runnymede Public School in
Toronto. Right: Natural materials such as leaves and shells can be pressed into small slabs of clay to make unique eco-artworks.

Creating a Map f
Eco-Art Educatio;

Environmental art teaches ecological concepts as well as artistic ones,
and can strengthen students’ connections with the places they live.

by Hilary Inwood

% AK TREES, SPIRAL PATHWAYS, LANDFILLS
_"L; and clean sidewalks may seem unconnected, but all

- have a place in the growing field of environmental
art, or Eco-Art. Eco-artists explore relationships between
humans and their built and natural

viduals and our survival as a species. And the learning
strategies of the arts add a subjective dimension to environ-
mental education that enhances both intellectual and affec-
tive learning about environmental issues.
How do you design an Eco-Art education program for
your own classroom? Generalist elementary teachers may
find it easier to achieve if they are

environments, and many offer strate-

already teaching and integrating art,

gies for effecting positive change in The learning stmtegies Of the science, outdoor education, environ-

these relationships. Their ideas are
manifested in the traditional art forms

arts add a subjective dimension

mental education, geography and
language arts: skills and knowledge

of drawing, painting and sculpture, to environmental education that from all of these disciplines are
but also as photography, video, enhances both intellectual and required. Secondary teachers focusing
nstallation art, performance art and aﬁ‘ective Ze&zrning about on one discipline may need to col-

landscape design. Eco-Art has existed
for decades, but it has only recently

environmental issues.

laborate with fellow teachers. At
either level, having a few strategies

infiltrated the classroom, inspiring
teachers and students to use art to
investigate scientific and ecological concepts along with
artistic ones. As an innovative integration of art education
and environmental studies, Eco-Art education enhances the
power of each domain while supporting their shared goal of
helping students better understand the world around them.
For example, art education’s typical focus on self-explora-
tion is expanded by having students explore the roles of

natural and built environments in our development as indi-

will get you started on the path. This
article maps recent developments in
Eco-Art and aims to inspire teachers to find their own routes
into the Eco-Art terrain with their students.

Follow the trail

While Eco-Art education is relatively recent, art that is
centred on environmental issues has been creating trailheads
for over three decades. Tracing the paths of eco-artists is a
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fascinating and
inspiring way to
begin any art lesson,
much like reading an
engaging story to
inspire students’
writing. Earthworks
from the 1970s, such
as Robert Smithson’s
Spiral Jetty, laid the
groundwork for
environmental art and
inspired many to join
the Eco-Art move-
ment. Smithson’s
gigantic vortex,
created in gravel and
dirt on an industrial
site at the edge of the
Great Salt Lake in
Utah, spoke elo-
quently of the ancient
human need to reflect
images of nature as a
way to express our
bond with the natural
world. Spiral Jetty
evokes memories of
snail shells, whirl-
pools and fiddleheads,
and has spurred many
viewers to explore
their own relationship
with nature. And by
taking art out of the
museum and into a
natural setting that
had been damaged by
industry, Smithson
demonstrated the potential for reclaiming industrial waste-
land for aesthetic and conceptual purposes.

A decade later, German artist Joseph Beuys took this
idea further with his 7000 Oaks Project, a collaborative
endeavour in which the citizens of
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ers, washing city
sidewalks, and trans-
forming landfills into
public parks, stretch
viewers’ definitions
of art while simulta-
neously introducing
them to environmen-
tal issues. Like
Beuys, Laderman
Ukeles draws atten-
tion to the impact that
everyday actions can
have on the world
around us. By defin-
ing these actions as
art, she emphasizes
their importance and
forces us to consider
the ramification of
something as com-
monplace as throwing
out the trash.

Taking the
concept of cleaning
up even more seri-
ously is American
artist Mel Chin,
whose work is a
unique combination of science and art. His Revival Field in
the early 1990s involved planting a contaminated site at a
Minnesota landfill with “hyperaccumulators,” plants that are
very efficient at taking up heavy metals from the soil. Cre-
ated in partnership with an agronomist, Revival Field was
the first trial of the technique of phytoremediation in which
plants detoxify the soil and are then harvested so that the
heavy metals they have accumulated can be extracted and
recycled. As an artist, Chin was able to experiment crea-
tively and break new ground in both art and science.

British artist Andy Goldsworthy inspires many to work
in environment-friendly ways by using natural materials
(ice, sand, twigs, leaves, stones) to create stunningly beauti-
ful ephemeral artworks that are left on site to return to their

natural state. His works exemplify the

Teachers use natural objects to create
ephemeral art inspired by the work of
British artist Andy Goldsworthy whose
creations are left on site to return to
their natural state.

Kassel, Germany, planted thousands
of oak trees around their community.
Beuys wanted others to realize that
interactions with the environment can
be considered a form of creativity and
a means of changing the world for the
- better. His belief that each human is
an artist is a powerful validation for

Bueys’ belief that each human
is an artist is a powerful
validation, opening the door for
all of us to use art as an agent
for social change.

power of collaboration between
humans and nature while subtly
reminding us of the need for more
sustainable approaches to our daily
interactions with nature.

Give a guided talk

students and teachers, opening the

door for all of us to use art as an

agent for social change. Since his death, Beuys’ artistic tree-

planting project has spread to communities worldwide.
More recently, Mierle Laderman Ukeles, the first artist-

in-residence of the New York City Sanitation Department,

has been drawing attention to consumerism and waste

disposal. Her performances and installations, which include

publicly shaking hands with thousands of sanitation work-
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Most students are amazed to discover
that such insightful works are being
produced to raise awareness of environmental issues. Be-
cause these artists receive little attention in the popular
press, the best way to get your class started is to show and
talk about examples of their work. No degree in art history is
required! Track developments in Eco-Art on the Internet
(many artists have their own websites, or see the suggested
weblinks below) and keep a few coffee-table books in the
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classroom for viewing. Books by
John Beardsley,’ Barbara Matilsky?
and David Bourdon® offer inspir-
ing photos and stories of environ-
mental art from pre-history
through the present. To develop
your own learning about Eco-Art
education, refer to authors such as
J. Ulbricht,* Susan Holmes® and
Don H. Krug.®

Build a sense of place

Even the most talented artists find
it difficult to create work on issues
that are not relevant to them.
Similarly, young artists work best
when they are imaging what they
know and care about. Once stu-
dents have had an introduction to
how art can communicate environ-
mental issues, let them identify
concerns of greatest interest to
them and use these as the starting
points for their art. Encourage
them to focus their explorations on
their own local environment, and expand their definition of
environment to include both the natural and the built envi-
ronment. Whether it is a local park or an historic building,
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materials.

using local settings as the inspira-
tion for their art can nurture in
students a strong sense of connec-
tion with the place they live. Most
important, allow adequate time for
artistic reflection; art takes time, as
does any form of meaning-making.

Look for the signs

Art sharpens our power of observa-
tion, and how better to develop this
faculty than by focusing on the
environment? Whether it is observ-
ing signs in nature (e.g., drawing
the contours of a budding branch
or photographing fall colours) or
the tracing details of the built
environment (e.g., replicating the
outlines of a heritage building in
clay), many artistic processes force
artists (and viewers) to engage all
of their senses in experiencing a
place fully. In the state of height-

Papermaking demonstrates the aesthetic recycling of  eped perception that is required to

look carefully, attention is focused,
information is being processed, and learning is taking place.
Having students look for the signs and details in an environ-
ment prepares them to connect more closely with it, and

Faveurﬁe green art pm]ects

Nature mstailatmns'Create iarge ~scale scuiptures in

nature using only materials found on the site. Leave the

sculptures in place to slow%y decompose. Preserve them

only. in photographs

Rain paintings: On a ramy day, take pamtmg paper and

~ powdered paints outside. Use spoons or brushes to ar-

_ range the paints in desired shapes on the paper and let

the rain mix the ceiours Brmg the rain pamtmgs inside
to dry

* :Natural impressions: Roll out ciay and cut it into smalt

squares, circles or triangles. Press natura{ objects (e.qg.,

shells, twigs, flowers and leaves) into the clay and a make

small hole on one side of each piece for hangmg F1re ina
| kiln or let air dry, then glaze or paint.

Stenepamnngs: Use a small smooth stone
as a surface for a painting or drawing. Paint
a picture of a special natural place or turn
the stone into a small animal by adding fab-
ric ears and tail. Insmbe a memorable word
on the stone and return it fo its ongmaL
‘ s1te for others to find. ‘

Bubble pamtmgs Ina smali contamer mix
tempera paint with dish soap Use a straw

And Goldswofth Co

onto the babbles to capture thew Jimage.

_ Add a drawing around the seeds. Provi

Ice scu{ptures Create nature- fnendly sculpture 0l ,
Fill old margarine tubs, buckets and. other containers with |
water that is coloured with food ciye. Leave the containers

_ outside overnight in the winter. Pop the ice bﬁacks 0 L of
- the contamers anct use them as buzidmg blocks. L

- Wﬂdﬂower cards: Fold a sheet of paper in half. (}n‘

front, hghtly glue wﬂdﬂower seeds in a pattern or shap
e instructions for
planting the card in the garden. (This can also be done"

with grass seed; wai:er the card daﬂy for grass to spr

‘ Papermakmg Make enwronment fnendly pulp usmg ,
 paper. Use the pulp for handmade paper or paper s
“tures. -

| Papier—méthé' Use distarded contaiee‘rs‘ as |
the base of papier- -maché sculptures. Tape |
~ crumpled newspaper to the containers to
make features. Make a paste of flour and
water, and apply strips of pasted newspapers.
to the sculpture When 1t is dry, pamt or draw‘ ?
‘detaﬂs. =

to blow air into the mixture. Press paper Asculpz‘ure inice byenwronmen— mais mobﬂes or dmramas
tal artist Andy Goldswarthy. ~
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such connections are the foundation upon which environ- Hilary Inwood teaches in the Teacher Education program at

mental stewardship is fostered. the Ontario Institute for Studies in Education at the University
of Toronto.

Leave nothing but footprints Notes

! John Beardsley, Earthworks and Beyond.: Contemporary Art in the Landscape
(New York: Abbeville Press, 1998), ISBN (789202964.

% Barbara Matilsky, Fragile Ecologies: Contemporary Artists’ Interpretations

The classic outdoor education motto “Leave nothing but
footprints, take nothing but pictures” applies to Eco-Art

education, too. While it is impossible to eliminate the use of and Solutions. (New York: Rizzoli, 1992), ISBN 0847815927
art materials altogether, there are ways to minimize the * David Bourdon, Designing the Earth: The Human Impulse to Shape Nature.
§ (New York: Harry N. Abrams, Inc., 1995), ISBN 0810932245,
amount of refuse that gets tossed at the end of art class. . o i i .
R R o X . J. Ulbright, “Changing Concepts of Environmental Art Education: Toward a
Consider moving beyond traditional art supplies like con- Broader Definition,” Art Education (November 1998), pp. 22-24, 33-34.
struction paper and magic markers and introducing students * Susan Holmes, “Creative by Nature: Integrating the Arts into Environmental

Science Education,” Green Teacher 69 (Fall
2002), pp. 23-28.

¢ Don H. Krug, ed., “Art and Ecology:
Interdisciplinary Approaches to Curriculum,”
online at hitp://www.getty.edu/artsednet/
resources/Ecology/index.html, September 2,
2003.

"Laurie Carlson, Ecoart! Earth-Friendly Art
and Craft Experiences for 3- to 9-Year-Olds
(Charlotte, VT: Williamsburg Publishing,
1992), ISBN 0913589683.

_ , # MaryAnn Kohi and Cindy Gainer, Good

- - S Earth Art: Environmental Art for Kids
Teachers create a gravel (Manhattan Beach, CA: Bright Ring

spiral reminiscent of artist  Publishing, 1991), ISBN 0935607013.

Robert Smithson’s Spiral ¢ Gwen Diehn and Terry Krautwurst, Nature
tty. i ’ . Crafts for Kids (New York: Sterling Publica-
;leemj// Of?at;{f?zo: nff zfor,;;emr tions, 1997), ISBN 0806983736.
spirals into the pink water " Bobbe Needham, Ecology Crafts for Kids:
0 P A 50 Great Ways to Make Friends With Planet
of the Great Salt La,k ein Earth (New York: Sterling Publications,
| Utah. Constructed in 1970 1999), ISBN 0806920246

when the water level was Eco-Art Education Resources

to the concept that
anything can be
used to make art —
found objects,
natural objects,
digital media, and
even their own
bodies. Give
assignments that
use a variety of
approaches. En-
courage students to
plan their works
before creating
them, thereby
reducing the
number of requests

Art in Context

D
Q
for additional _% lower than normal, it Beardsley, John. Earthworks and Beyond:
supplies to cover - emerges from the lake only Contemporary Art in the Landscape. New
K = i York: Abbeville Press, 1998, ISBN
mistakes. Keepa T during droughts. 0789202064
few storage boxes Carlson, Laurie. Ecoart!: Earth-Friendly Art and Craft Experiences for 3- to 9-
for collecting potential supplies and encourage students to Loy Ol Sharlotte, VT Williamson Publishing Company, 1992, ISEN
contribute mtere'stmg.ob]ects that mlght cherw1se end up m Spaid, Sue. Ecoventions. Cincinnati, OH: Contemporary Arts Center, 2002.
a landfill, recychng' bin or compost plle. (Old.CDS make a Kohl, MaryAnn and Cindy Gainer. Good Earth Art: Environmental Art for Kids.
great base for drawings and sculptures, and bits of broken Manhattan Beach, CA: Bright Ring Publishing, 1991, ISBN 0935607013.
toys make fascinating sculptures.) Select art techniques, Eco-Art Education Weblinks
such as papermaking, papier maché and collage, that demon- grtledI\I;:tg Eclzjololgy and Art: http://www.getty.edw/artsednet/resources/
: . cology/index.htm

strate the reuse or recyChng of materials. And .keep your Center for Green Earth Education, Hamline University, St. Paul, MN, Arts and
€yes open for wonderful nature-based or low-lmpact art Ecology Self Expressing Farth (SEE) Online Classes: http://cgee.hamline.edu/
activities in books by Laurie Carlson,” MaryAnn Kohl,® z}ee/see"“hm indlex. him 1 . .

. I 0/ reen Museum: Center for Environmental Art, a nonprofit, online museum o
ngn Diehn® and Bobbe Needbam. (Many of these are environmental art: http://www.greenmuseum.org/
available used from Internet booksellers.) Finally, put less Cultural Environmental Studies: http://www.wsu.edu/~amerstu/ce/art.html
emphasis on the final products and more on the learning Great Art for Great Lakes: http://www.on.ec.ge.ca/community/great-art/intro-
process that creates them by asking the students to keep art e-html

journals and portfolios. (Be sure to reflect their efforts in Green Arts Web: http://www.greenarts.orgfartprojects. html

your assessment plan.)

With these general directions in mind, encourage your
students to make their own Eco-artworks and to express
their learning about the environment in creative ways. Keep
in mind that in Eco-Art education, answers aren’t black or
white, right or wrong (one of the joys of arts learning) but
instead niyriad shades of green, each expressing its own
interpretation of and approach to environmental issues.
Students, like Beuys’ oak trees, will flourish in this fertile
environment, integrating learning from science, geography,
language arts, history and outdoor education, and putting ‘tmpants peysgna{ mterp
down creative roots that may well grow into creative solu- tion about the summer insti
tions to our environmental challenges. at hmwood@sympatzco ca‘

[________ ““—_—-’_’*"“‘.

~ ‘teachers in Tamnta. Teachers expeﬁmeﬁted* v

art ’cechmques in pkmtmg, drawm

; papermakmg, and talked about ec ;
; :and teachmg trategles, The week cu[mma
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